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POLICY
The Board of Trustees is committed to a learning culture within its schools and the school
jurisdiction. The Board of Trustees believes knowledgeable, skilled and dedicated teachers are
key to students meeting or exceeding expected learning outcomes. The Board of Trustees
expects all of the participants in the school system to focus on continuous learning. Therefore,
the Board of Trustees requires teaching staff to engage in a process of developing their
knowledge, skills and attributes to ensure that the quality of each teacher’s professional practice
meets the requirements of the Teaching Quality Standard, specified under Ministerial Order
#016/97. The primary purpose for the supervision and evaluation of teachers is to enhance
student learning and facilitate the professional growth and development of teachers.
The Superintendent of Schools shall ensure:
1. that there are procedures in place to determine whether each teacher’s practice meets
the Teaching Quality Standard.
2. that teachers are evaluated in accordance with Alberta Education policy regarding
Teacher Growth, Supervision and Evaluation.
3. that there is a procedure in place requiring all teachers under contract to develop a
professional growth plan in accordance with Alberta Education policy regarding
Teacher Growth, Supervision, and Evaluation. Teachers under short-term temporary
contract may be exempted.
4. that teacher evaluation practices are applied fairly, reasonably and in a manner that is
consistent with the principles of fundamental justice and due process.
DEFINITIONS
•

•

•

Section 5
Subsection 5.03

“Supervision” means the on-going process by which a principal carries out duties in
respect to teachers and teaching required under section 20 of the School Act and
exercises educational leadership.
“Evaluation” means the formal process of gathering and recording information or
evidence over a period of time and the application of reasoned professional
judgment by a principal in determining whether one or more aspects of the teaching
of a teacher meets or does not meet the Teaching Quality Standard.
“Notice of remediation” means the written statement issued by a principal to a
teacher where the principal has determined that a teacher’s teaching does not meet
the Teaching Quality Standard.
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REGULATION
1. Professional Growth Plan
a. The teacher will develop an annual professional growth plan which reflects
goals based on an assessment of learning needs by the individual teacher. A
teacher’s professional growth plan may be a component of a long-term multiyear plan, and may consist of a planned program of supervising a student
teacher or mentoring a teacher.
b. This plan will take into consideration the education plans of the school, the
school district and Alberta Education.
c. This plan will show a demonstrable relationship to the Teaching Quality
Standard.
d. Early in the school year, the teacher will review the plan with the principal, or a
group of teachers delegated by the principal, and provide a copy. The teacher
and principal or delegated teachers may meet throughout the school year to
review the progress. The teacher shall provide a final progress report to the
principal, or delegated teachers prior to the end of the school year.
e. Unless a teacher agrees, the content of an annual professional growth plan must
not be part of the evaluation process of a teacher. However, a principal may
identify behaviors or practices that require an evaluation, provided that the
information identified is based on a source other than the information in the
annual professional growth plan of the teacher.
2. Supervision
a. The supervision of teachers shall include:
i. providing support and guidance to teachers;
ii. observing and obtaining information from any source about the quality of
teaching a teacher provides to students;
iii. identifying behaviors or practices of a teacher that may require an
evaluation.
3. Evaluation
a. Evaluation of teachers shall occur in the following situations:
i.
upon written request by a teacher;
ii.
for purposes of gathering information related to a specific employment
decision concerning a teacher who does not hold a continuing contract
(report to be completed by May 1st);
iii.
for purposes of assessing the growth of a teacher in specific areas of
practice;
iv.
when, on the basis of information received through supervision, the
principal has reason to believe that the teaching of a the teacher may not
meet the Teaching Quality Standard; or
v.
for purposes of assessing the practice of a teacher relative to a
recommendation for a permanent professional teaching certificate.
A recommendation by the Superintendent, or designate, that a teacher be issued a
permanent professional teaching certificate or be offered employment under a
Section 5
Subsection 5.03
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continuing contract shall be supported by the results of two or more evaluations of
the teacher’s performance.
b. On initiating an evaluation, the principal must communicate explicitly to the
teacher:
i.
the reasons for and purposes of the evaluation;
ii.
the process, criteria and standards to be used;
iii.
the timelines to be applied; and
iv.
the possible outcomes of the evaluation.
c.

The following may be used in teacher evaluations;
i. multiple observations based upon TQS criteria;
ii. additional data related to the teacher’s teaching practice which may
include:
1. planning documents;
2. student evaluation records;
3. a variety of student performance and teaching artifacts; and
4. other sources of information.

d. Teacher evaluation reports must bear the signature of the principal. A vice
principal’s signature may be included if the vice principal has contributed to the
process.
e.

4.

The principal must provide the teacher with a copy of the evaluation report. A
teacher may add written comments to the evaluation report. A copy of the
evaluation report must be provided to the Associate Superintendent – Human
Resources for inclusion in the teacher’s personnel file.

Remediation
a. Where evidence obtained through evaluation substantiates that a teacher’s
practice does not meet the Teaching Quality Standard, the principal shall
provide the teacher with a written notice of remediation.
b. The written notice of remediation will advise the teacher regarding:
i. behaviors or practices that do not meet the teaching quality standard and
the changes required;
ii.
remediation strategies the teacher is advised to pursue;
iii. the means by which it will be determined if the required changes in
behavior or practice have taken place;
iv. applicable timelines;
v. possible outcomes of a failure to successfully address the areas identified
for remediation.
c. A notice of remediation may stipulate that the remediation strategies replace the
obligation of the teacher to develop and implement the annual teacher
professional growth plan.

Section 5
Subsection 5.03
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5. Discipline or Other Action
a. These regulations do not restrict:
i. a principal from taking disciplinary or other action, as appropriate, where
the principal has reasonable grounds for believing that the actions or
practices of a teacher endanger the safety of students, constitute a neglect
of duty, a breach of trust or a refusal to obey a lawful order of the school
authority, or
ii. the Board of Trustees or Superintendent from taking any action or
exercising any right or power under the School Act.
6. Performance Criteria for Teachers Who Hold an Interim Professional Certificate
Descriptors of knowledge, skills, and attributes from the Teaching Quality Standard,
listed under the following performance area headings, constitute the basis for the
evaluation of teaching. Reasoned judgment must be used to determine whether the
Teaching Quality Standard is being met in a given context.
a. Planning and Preparation

As situations warrant, teachers who hold an Interim Professional Certificate are
expected to demonstrate consistently that they understand:
i.
ii.

iii.

b.

contextual variables affect teaching and learning. They know how to analyse
many variables at one time, and how to respond by making reasoned
decisions about their teaching practice and students’ learning; (TQS-a)
the subject disciplines they teach. They have completed a structured
program of studies through which they acquired the knowledge, concepts,
methodologies and assumptions in one or more areas of specialization or
subject disciplines taught in Alberta schools; (TQS-d)
the purposes of short, medium and long term range planning. They know
how to translate curriculum and desired outcomes into reasoned, meaningful
and incrementally progressive learning opportunities for students. They also
understand the need to vary their plans to accommodate individuals and
groups of students. (TQS-f)

Classroom Organization and Management
As situations warrant, teachers are expected to demonstrate consistently that
they understand:
i.

ii.

Section 5
Subsection 5.03

students’ needs for physical, social, cultural and psychological security.
They know how to engage students in creating effective classroom routines.
They know how and when to apply a variety of management strategies that
are in keeping with the situation, and that provide for minimal disruptions to
students’ learning; (TQS-g)
the importance of respecting students’ human dignity. They know how to
establish, with different students, professional relationships that are
characterized by mutual respect, trust and harmony. (TQS-h)
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c. Instruction

As situations warrant, teachers are expected to demonstrate consistently that
they understand:
i.

all students can learn, albeit at different rates and in different ways. They
know how (including when and how to engage others) to identify students’
different learning styles and ways students learn. They understand the need to
respond to differences by creating multiple paths to learning for individuals
and groups of students, including students with special learning needs; (TQS-e)
there are many approaches to teaching and learning. They know a broad
range of instructional strategies appropriate to their area of specialization and
the subject discipline they teach, and know which strategies are appropriate to
help different students achieve different outcomes; (TQS-i)
the functions of traditional and electronic teaching/learning technologies.
They know how to use and how to engage students in using these
technologies to present and deliver content, communicate effectively with
others, find and secure information, research, word process, manage
information, and keep records. (TQS-j)

ii.

iii.

d.

Student Assessment
As situations warrant, teachers are expected to demonstrate consistently that
they understand:
i.

the purposes of student assessment. They know how to assess the range of
learning objectives by selecting and developing a variety of classroom and
large scale assessment techniques and instruments. They know how to
analyse the results of classroom and large scale assessment instruments
including provincial assessment instruments, and how to use the results for
the ultimate benefit of students.(TQS-k)

e. Professional Responsibilities

As situations warrant, teachers are expected to demonstrate consistently that
they understand:
i.

ii.

iii.

Section 5
Subsection 5.03

the structure of the Alberta education system. They know the different roles
in the system, and how responsibilities and accountabilities are determined,
communicated and enforced, including the expectations held of them under
the Certification of Teachers Regulation, A.R. 261/90 as amended and their
school authority’s teacher’s evaluation policy; (TQS-b)
the purposes of the Guide to Education and programs of study germane to
the specialization or subject disciplines they are prepared to teach. They
know how to use these documents to inform and direct their planning,
instruction and assessment of student progress. (TQS-c)
the importance of engaging parents, purposefully and meaningfully, in all
aspects of teaching and learning. They know how to develop and
implement strategies that create and enhance partnerships among teachers,
parents and students; (TQS-l)
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iv.

v.

vi.

vii.

viii.

student learning is enhanced through the use of home and community
resources. They know how to identify resources relevant to teaching and
learning objectives, and how to incorporate these resources into their
teaching and students’ learning. (TQS-m)
the importance of contributing, independently and collegially, to the
quality of their school. They know the strategies whereby they can,
independently and collegially, enhance and maintain the quality of their
schools to the benefit of students, parents, community and colleagues; (TQS-n)
the importance of career-long learning. They know how to assess their own
teaching and how to work with others responsible for supervising and
evaluating teachers. They know how to use the findings of assessments,
supervision and evaluations to select, develop and implement their own
professional development activities; (TQS-o)
the importance of guiding their actions with a personal, overall vision of
the purpose of teaching. They are able to communicate their vision,
including how it has changed as a result of new knowledge, understanding
and experience; and (TQS-p)
they are expected to achieve the Teaching Quality Standard. (TQS-q)

7. Performance Criteria for Teachers Who Hold a Permanent Professional Certificate
Descriptors of knowledge, skills, and attributes from the Teaching Quality Standard,
listed under the following performance area headings, constitute the basis for the
evaluation of teaching. Reasoned judgment must be used to determine whether the
Teaching Quality Standard is being met in a given context.
a. Planning and Preparation

i. Teachers’ application of pedagogical knowledge, skills and attributes is
based in their ongoing analysis of contextual variables. Teachers’ analysis of
contextual variables underlies their reasoned judgments and decisions about
which specific pedagogical skills and abilities to apply in order that students
can achieve optimum learning. Selected student, teacher, regulatory, parental,
and societal variables are outlined in the TQS. (TQS-a)
ii. Teachers understand the subject disciplines they teach. Teachers understand
the knowledge, concepts, methodologies and assumptions of the subject
disciplines they teach. This includes an understanding of how knowledge in
each discipline is created and organized, and that subject disciplines are more
than bodies of static facts and techniques - they are complex and evolving.
Their understanding extends to relevant technologies, the linkages among
subject disciplines, and their relevance and importance in everyday life at the
personal, local, national and international levels. Teachers understand that
students typically bring preconceptions and understandings to a subject. They
know strategies and materials that are of assistance in furthering students’
understanding. (TQS-c)
iii. Teachers engage in a range of planning activities. Teachers’ plans are
founded in their understanding of contextual variables and are a record of
their decisions on what teaching and learning strategies to apply. Plans outline
Section 5
Subsection 5.03
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a reasoned and incremental progression toward the attainment of desired
outcomes, for both teachers and students. Teachers monitor the context, their
instruction, and monitor and assess students’ learning on an ongoing basis,
and modify their plans accordingly. Teachers strive to establish candid, open
and ongoing lines of communication with students, parents, colleagues and
other professionals, and incorporate information gained into their planning.
(TQS-e)
b. Classroom Organization and Management

i. Teachers create and maintain environments that are conducive to student
learning. Teachers establish learning environments wherein students feel
physically, psychologically, socially and culturally secure. They are respectful
of students’ human dignity, and seek to establish a positive professional
relationship with students that is characterized by mutual respect, trust and
harmony. They model the beliefs, principles, values, and intellectual
characteristics outlined in the Guide to Education and programs of study, and
guide students to do the same.
Teachers work, independently and cooperatively, to make their classrooms
and schools stimulating learning environments. They maintain acceptable
levels of student conduct, and use discipline strategies that result in a positive
environment conducive to student learning. They work with students to
establish classroom routines that enhance and increase students’ involvement
in meaningful learning activities. They organize facilities, materials,
equipment and space to provide students equitable opportunities to learn, and
to provide for students’ safety.
Where community members work with students either on-campus or offcampus and where students are engaged in school-sponsored off-campus
activities, teachers strive to ensure these situations also are secure and positive
environments conducive to students’ learning. (TQS-f)
c. Instruction

i. Teachers know there are many approaches to teaching and learning.
Teachers appreciate individual differences and believe all students can learn,
albeit at different rates and in different ways. They recognize students’
different learning styles and the different ways they learn, and accommodate
these differences in individuals and groups of students including students
with special learning needs. Teachers understand the fluidity of teaching and
learning. They constantly monitor the effectiveness and appropriateness of
their practices and students’ activities, and change them as needed. (TQS-d)
ii. Teachers translate curriculum content and objectives into meaningful
learning activities. Teachers clearly communicate short and long range
learning expectations to students, and how the expectations are to be achieved
and assessed. They engage students in meaningful activities that motivate and
challenge them to achieve those expectations. They integrate current learning

Section 5
Subsection 5.03
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with prior learning, and provide opportunities for students to relate their
learning to the home, community and broader environment.
Teachers apply a broad range and variety of instructional and learning
strategies. The strategies vary in keeping with contextual variables, subject
content, desired objectives, and the learning needs of individuals and groups
of students. The strategies are selected and used to achieve desired outcomes,
primarily the expectations outlined in the Guide to Education, programs of
study and other approved programs. (TQS-g)
iii. Teachers apply a variety of technologies to meet students’ learning needs.
Teachers use teaching/learning resources such as the chalkboard, texts,
computers and other auditory, print and visual media, and maintain an
awareness of emerging technological resources. They keep abreast of advances
in teaching/learning technologies and how they can be incorporated into
instruction and learning. As new technologies prove useful and become
available in schools, teachers develop their own and their students’
proficiencies in using the technologies purposefully, which may include
content presentation, delivery and research applications, as well as word
processing, information management and record keeping.
Teachers use electronic networks and other telecommunication media to
enhance their own knowledge and abilities, and to communicate more
effectively with others. (TQS-h)
d. Student Assessment

i.

Section 5
Subsection 5.03

Teachers gather and use information about students’ learning needs and
progress. Teachers monitor students’ actions on an ongoing basis to
determine and respond to their learning needs. They use a variety of
diagnostic methods that include observing students’ activities, analysing
students’ learning difficulties and strengths, and interpreting the results of
assessments and information provided by students, their parents, colleagues
and other professionals.
Teachers select and develop a variety of classroom assessment strategies and
instruments to assess the full range of learning objectives. They differentiate
between classroom and large-scale instruments such as provincial
achievement tests, administer both and use the results for the ultimate
benefit of students. They record, interpret and use the results of their
assessments to modify their teaching practices and students’ learning
activities.
Teachers help students, parents and other educators interpret and
understand the results of diagnoses and assessments, and the implications
for students. They also help students develop the ability to diagnose their
own learning needs and to assess their progress toward learning goals.
Teachers use their interpretations of diagnoses and assessments as well as
students’ work and results to guide their own professional growth. They
assist school councils and members of the community to understand the
purposes, meanings, outcomes and implications of assessments. (TQS-i)
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e. Professional Responsibilities

i.

ii.

iii.

Section 5
Subsection 5.03

Teachers understand the legislated, moral and ethical frameworks within
which they work. Teachers function within a policy-based and results
oriented education system authorized under the School Act and other
legislation.
Teachers also function within policy frameworks established by school
authorities. This includes policies which require: a commitment to teaching
practices that meet their school authority’s teaching quality standard(s); and
that teachers engage in ongoing, individualized professional development.
Teachers recognize they are bound by standards of conduct expected of a
caring, knowledgeable and reasonable adult who is entrusted with the
custody, care or education of students or children. Teachers recognize their
actions are bound in moral, ethical and legal considerations regarding their
obligations to students, parents, administrators, school authorities,
communities and society at large. Teachers acknowledge these obligations
and act accordingly. (TQS-b)
Teachers establish and maintain partnerships among school, home and
community, and within their own schools. Teachers engage in activities that
contribute to the quality of the school as a learning environment. They work
with others to develop, coordinate and implement programs and activities
that characterize effective schools. They also work cooperatively with school
councils. Teachers strive to involve parents in their children’s schooling.
Partnerships with the home are characterized by the candid sharing of
information and ideas to influence how teachers and parents, independently
and cooperatively, contribute to students’ learning. Teachers seek out and
incorporate community resources into their instruction, and encourage
students to use home and community resources in their learning. Teachers
make connections between school, home and community in order to enhance
the relevance and meaning of learning. Home and community resources are
utilized to make learning meaningful and relevant, and so students can gain
an increased understanding of the knowledge, skills and attitudes needed to
participate in and contribute positively to society.(TQS-j)
Teachers are career-long learners. Teachers engage in ongoing professional
development to enhance their: understanding of and ability to analyze the
context of teaching; ability to make reasoned judgments and decisions; and,
pedagogical knowledge and abilities. They recognize their own professional
needs and work with others to meet those needs. They share their
professional expertise to the benefit of others in their schools, communities
and profession. Teachers guide their actions by their overall visions of the
purpose of teaching. They actively refine and redefine their visions in light of
the ever-changing context, new knowledge and understandings, and their
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experiences. While these visions are dynamic and grow in depth and breadth
over teachers’ careers, the visions maintain at their core a commitment to
teaching practices through which students can achieve optimum learning.
(TQS-k)
REFERENCE:
Ministerial Order (#016/97) Teaching Quality Standard Applicable to the Provision of Basic
Education in Alberta http://education.alberta.ca/media/311294/421.pdf
Alberta Education Teacher Growth, Supervision and Evaluation Policy
http://education.alberta.ca/policies-and-standards/
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